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Glenlola Collegiate School

Special Educational Needs Policy
The policy set out below refers to the legal framework within which a school’s Special Educational Needs policy must operate and the specific approach taken by the School in a number of important areas. 

Statutory Duties

Under the Education (NI) Order 1996 as amended by the Special Education Needs and Disability (NI) Order 2005, the statutory responsibility for securing provision for pupils with special education needs lies with the Education and Library Boards and Boards of Governors of mainstream schools. 

The School has fully adopted the SEELB Code of Practice on the Identification and Assessment of the provision for Special Educational Needs and the Special Educational Needs and Disability (NI) Order: Code of Practice (2005).
Schools need to be able to demonstrate they are fulfilling their statutory duty under Article 4(2) of the Education (NI) Order 1996 and the ETI will consider the effectiveness of a school’s policies and practices with regard to the Code of Practice.
The term “Special Educational Needs” is defined as a child having “a learning difficulty which calls for special educational provision to be made”. This means the child has significantly greater difficulty in learning than others and/or has a disability which hinders his/her use of everyday educational facilities. Special Educational Needs (SEN) provision is therefore different from, or in addition to, that made for other children of comparable age. 
Principles / Practices of the Code
· The needs of all pupils experiencing learning difficulties must be addressed

· The needs of most pupils with SEN will be met in mainstream schools. 

· The knowledge, views and experience of parents are vital.

· Provision for children with SEN should be made by the most appropriate agency and there should be close co-operation between agencies

· Boards must produce clear and thorough statements setting out the child’s educational and non-educational needs and the arrangements for monitoring and review

· Schools are required to be proactive rather than reactive in relation to implementing SEN provision. 

The views of the Child
An issue that it is stressed in the 2005 supplement is the importance of the participation of the young person themselves. The United Nations Convention on the Rights of the Child states that “Children who are capable of forming views, have a right to receive and make known information, to express an opinion, and to have that opinion taken into account in any matters affecting them. The views of the child should be given due weight according to the age, maturity and capability of the child.”
The five stage approach
· Teachers identify and register a child’s SEN and, consulting with SENCO, take initial action.

· SENCO takes responsibility for collecting and recording information and co-ordinating SEN provision and SENCO liaises with parents
· Teachers and SENCO are supported by outside specialists

· The ELB considers the need for a statutory assessment, and if appropriate, makes a multi-disciplinary assessment. 

· The ELB considers the need for a statement of SEN and, if appropriate, arranges, monitors and reviews provision

Duties of the Board of Governors
· To determine and keep under review its policy in relation to the provision of education for children with SEN. 

· To have regard to its SEN policy in carrying out its functions

· To report annually to parents on steps taken to implement the School’s SEN policy. 

· To report annually on special arrangements for admission of pupils with SEN and the facilities provided to assist access to the School.
· To ensure that pupils’ needs are made known to all their teachers and to enable them as far as possible to take part in all school activities.

Information to be made available
The following information should be made available in the school’s prospectus / website. 
· Objectives of the school’s SEN policy

· The names of those responsible for SEN day-to-day provision

· Admission arrangements

· Access arrangements

· SEN identification, assessment and review arrangements

· Arrangements for complaints by parents
· Details of SEN qualifications of Staff

· Use made of teachers and agencies from outside the School

The Annual Report should include:
· Success of the SEN policy

· Significant changes in policy and targets for improvement.
· SEN Resource Allocation

· Effectiveness of the School’s systems for identification, assessment, provision, monitoring and record-keeping and use made of external agencies

The duties of SENCO include:
· The day-to-day operation of the School’s SEN policy

· Responding to requests for advice from other teachers

· Co-ordination of SEN provision including liaison with the various teachers who teach a specific pupil

· Maintaining an SEN register, with records on pupils with SEN

· Liaising with parents of SEN pupils

· Establishing SEN requirements of Staff and contributing as appropriate to their training

· Liaison with external agencies

The SEN Register
The SEN register should include the names of all pupils with SEN, the steps taken to meet those needs and the progress which has resulted. Records at each stage will inform the school’s approach at the next, and where a stage 4 referral in necessary, these records should be made available to the ELB. 

Partnership with parents
The identification of any special educational need may be alarming to parents who might feel they are being blamed. If the child has a behavioural difficulty, reinforcement at home can be particularly important and the School might offer support.
Co-operation with Health and Social Services
· Each HSS Trust should designate an officer to act as a point of reference in dealing with parents, officers of ELBs and other professionals. 

· Where a school suspects that a child’s difficulty may be related to a medical condition or disability it should seek parental permission to consult the school doctor or the child’s GP. The doctor should notify the designated officer of the HSS Trust if the existence of a problem is confirmed. Children with medical conditions might not have an associated learning difficulty but anxiety or consequences of the illness may lead to difficulties.
· Children’s progress might also be affected by emotional and behavioural difficulties or by depression, bullying or eating disorders. Schools should therefore ensure that their pastoral team can provide opportunities for pupils to discuss their problems with Staff and relevant professionals. 

· Medical information about a child should not be disclosed without the consent of the parents and, where he or she has sufficient understanding, the child. 

· HSS Trusts have statutory duties to provide services for children regarded as being “in need” as defined by the Children Order. Where such children also have SEN, the Children Order allows an integrated approach to be taken in meeting their educational, health and welfare needs. The co-operation of schools is required where children are in need or at risk of significant harm. 

· If a child is being looked after by an HSS Trust, the Trust will maintain a Child Care Plan which will include information on the educational arrangements made for the child. 

SCHOOL BASED STRATEGIES
Stage 1

This begins with concern expressed by parents, the child, or subject teachers to the Form Teacher who should inform the SENCO and the principal and consult the child’s parents.

The Form Teacher or other designated teacher depending how a school is organised, should collect and record information about the child, consulting other teachers as appropriate, and make an initial assessment of the child’s special educational needs, provide or arrange special help within the normal curriculum framework and monitor and review progress. SENCO should ensure the pupil is included in the school’s SEN register, help the class teacher gather information and advise the child’s teacher(s).

Information required from the school includes: class records, test results and observations of behaviour. Information required from parents and other sources includes: views on the child’s health and development, perception of the child’s performance and behaviour and any other information already available to the School from health and social services. Action may include a decision to take the matter no further – this being recorded and the child’s parents informed (the name being kept temporarily on the SEN Register) – or a decision to move the pupil straight to the appropriate stage. The outcome of a review might be that the child continues at Stage 1 with targets set for future reviews, that the child needs no further help, or that the child moves to Stage 2.

Stage 2

SENCO takes the lead in assessing the child’s learning difficulty, and in planning, monitoring and reviewing special educational provision. On the basis of information gathered from the School doctor, GP, HSS Trust and Educational Welfare Service (EWS), SENCO should decide whether or not to seek further advice – such advice being recorded.
An Education Plan should be drawn up for the child, building on the curriculum the child is following and should be implemented at least in large part in the normal classroom setting. There should be close liaison with classroom teachers and parents should be informed and advised how to help their child at home. The Education Plan should set out:

· The nature of the child’s learning difficulties

· The Special Educational Provision required inc. staff involved, resources etc.

· The nature of support required by parents

· Time bound targets

· Pastoral or medical requirements

· Monitoring and assessment arrangements

· Review arrangements and date

The review should be carried out by SENCO in consultation with the Form Teacher and parents. The outcome might be for the child to continue at Stage 2, to revert to Stage 1, to decide that help is no longer required or to move the child to Stage 3.

Stage 3

SENCO continues to take the leading role but should also inform the Special Education Section of the ELB when a child moves to Stage 3. SENCO should decide whether further professional advice is needed before drawing up a new education plan.  (Such advice should be recorded.)

The Education Plan should be developed with the help of outside agencies but should be implemented as far as possible in the normal classroom setting. The plan itself is as for Stage 2 but with the addition that and specialists brought in may work with the child directly, in an advisory capacity or may recommend additional specialist support. Medical help may considerably reduce the child’s SEN. Part of the assessment of progress towards targets may be conducted by outside specialists.
A review should be organised by SENCO normally within a term, drawing up monitoring arrangements with teachers and outside agencies. In advance of the review parents and teachers may be asked to offer their views in writing. As part of the review, outside specialists should consider whether the School’s analysis of the needs of the child is accurate and whether or not they would support the school’s view on referral for statutory assessment.  The outcome of the review might be that the child continues at Stage 3, the child reverts to Stage 1 or 2, or that the principal should refer the child to SEELB for statutory assessment. Parents should always be invited to or encouraged to attend Stage 3 reviews and should always be told the outcome. 
Before the Principal considers referring the child for statutory assessment, there should be written information on educational and other assessments, including those carried out by specialist support teachers or educational psychologists, views of the parents and child, the child’s health and involvement by social services or EWS. There should also be written evidence of the school’s actions at stages 1 -3, education plans, outcomes of reviews and the nature of the involvement of other professionals. 

Principals should not prejudge the outcome of any statutory assessment and be aware that the School remains responsible for the child’s education. 

Stage 4 – Statutory Assessment

An assessment should only be undertaken if the ELB believes that it needs to determine the child’s special educational provision itself by making a statement. Statutory assessment will not, however, always lead to a statement. 
A child will be brought to the attention of the SEELB by a referral from the school, by another agency or a formal request from a parent. When making a referral for a statutory assessment, the school should state clearly the reasons for the referral and submit the following:

· The recorded views of parents and child on the earlier stages of assessment. 

· Evidence of any health checks

· Evidence of social services involvement

· Education plans, monitoring arrangements and review outcomes

· Evidence of the involvement of specialists

The SEELB will then consider whether to issue a proposal to make a statutory assessment advising parents:

· of their right to make representations with at least 29 days available to them

· of the name of the SEELB officer who will be their contact point

· of the procedures to be followed during statutory assessment. 

· Of the range of provision available in grant-aided schools in the SEELB area. 

· that they may obtain guidance by an independent person during the process. 

· of any other sources of independent advice

The ELB must copy any such proposal to the designated officer of the HSS Trust and to the School Principal concerned and to any other relevant agencies such as the Educational Psychologist. The ELB must comply with a request from a parent to conduct a statutory assessment unless one has already been made in the previous 6 months and must inform the parent in writing of its decision and inform them of their right to appeal to a Tribunal. 
Having informed parents that a statutory assessment might be necessary, the ELB should inform parents of the outcome within 6 weeks. The central question for the Board is whether there is convincing evidence that, despite relevant and purposeful action by the School with the help of external agencies, the child’s learning difficulties remain or that they have been remedied sufficiently. 
Academic attainment is the essential stating point, and evidence will include internally marked assessments and any formal external assessments – and will take into account the attainments of the child’s peers, their progress over time and expectations of the child’s performance. Non-academic factors affecting attainment will include:
· Problems with the child’s health

· Sensory impairment

· Speech and language difficulties

· Poor attendance

· Problems at home

· Problems with peers including bullying

· Emotional or behavioural difficulties.

The SEELB will normally wish to see evidence of the learning difficulties identified and the action taken by teachers at Stage 1, the action taken by the SENCO and teachers and their evaluation at Stage 2 and the action formulated, monitored and evaluated in conjunction with external specialists at Stage 3. Parental and medical advice will also be taken on board. 
Having received all the advice, the ELB must decide whether or not to make a statement. If it decides that a statement is necessary, it must draft a proposed statement and send a copy to the child’s parents. Parents have a right to state a preference for the granted-aided school their child should attend. In normal circumstances the length of time to decide whether or not to issue a statement must be no more than 18 weeks. The period from proposed statement to final statement should be no more than 8 weeks if possible. HSS Trust Advice should be received within 6 weeks of receiving the request. 

Stage 5 Statements
Criteria for deciding whether to draw up a statement
The ELB must decide whether the degree of the child’s learning difficulty or disability and the nature of the provision necessary to meet the child’s SEN, require it to determine the child’s special educational provision through making a statement. The main consideration for the Board will be whether or not all the special educational provision necessary to meet the child’s needs can be reasonably be provided within the resources normally available to mainstream schools in its area including, as appropriate, any specialist provision which the Board would routinely make available  to schools such as peripatetic teaching or advisory support. 
Controlled and maintained schools will have within their delegated budgets some funding which reflects the additional needs of pupils with special needs through LMS. Questions the Board should ask include:

· Is the information in the statutory assessment in line with the evidence provided by the School?

· Has the school overlooked some difficulties which it could assist with?

· Is the provision being made by the School appropriate to the child’s learning difficulties?

The school might make provision with the help of special equipment and occasional non-teaching support or it might be decided that a statement should be made where:
· The child needs specialist teaching or non-teaching support on a regular basis

· A move to a special unit is required

· A day or residential special school placement may be necessary.

When a decision is taken not to make a statement the SEELB might issue a note in lieu of a statement which serves two purposes, one to explain the decision and two to help professionals deal with the child in future. 
The Form and Content of a Statement
Part 1
Introduction – name, address, date of birth, home language, religion, child’s carers, parents or guardians

Part 2
Special Educational Needs (learning difficulties) – each educational need as identified in statutory assessment and advice received (see appendices)

Part 3
Special Educational Provision (other than placement) – 

· Objectives the special educational provision should aim to meet
· The special educational provision which the Board considers appropriate

· The arrangements to be made for monitoring progress in meeting the objectives set

Part 4
Special Educational Provision (placement) – the type of school where the provision is to be made
Part 5
Non-educational needs – as agreed between the health services, social services or other agencies and the board
Part 6
Non-educational provision – should relate to item 5 above
Signature and date

Appendices

1. parental representations

2. educational advice

3. medical advice

4. psychological advice

5. social services advice

6. any other advice – eg the child’s views
A statement must not be disclosed without the consent of the child’s parents except for certain statutory purposes including appeals, investigations of complaints, criminal proceedings, social services assessments and school inspections. 

The Annual Review

Boards are required to review all statements at least annually and the review after the child’s 14th birthday is particularly important as it is in preparation for transition to adult life and will include a formal transitional plan. Annual reviews should normally be based on reports written by schools incorporating the views of Staff and acknowledging parents’ views. The aim is to assess progress towards the objectives specified in the statement, review the special provision made for the child, highlight any additional needs which have become apparent and in some cases set new targets for the coming year. 
The review team should include a representative of the Board, the child’s parents or carer and a relevant teacher. The following questions should be addressed.
· What are parents’ views of the past year and their aspirations for the future?

· What are the pupil’s views?

· What is the school’s view including the child’s success in meeting the targets?

· Have there been significant changes in the child’s circumstances?

· Should new targets be adopted?

· Is further action required and by whom?

· Should the statement be continued / amended?

To help produce a coherent transition plan the ELB should seek an opinion from the HSS as to whether or not the child is a disabled person as this determines whether or not they need services from their HSS Trust. The other bodies involved will include the Careers Service and possibly Further Education Colleges. The transition plan should address the following questions.
· The School – what are the child’s needs during transition regarding playing a role in society and family and what approaches should be made to other agencies to smooth the transition?
· The Professionals – how can close cooperation with other agencies be achieved, is HSS Trust support required, does transition include appropriate training, is education appropriate…?
· The family – what do they expect of their child, what can they contribute and what care needs will the parents have?
· The young person – what information do they need, what arrangements are there for advocacy and advice, what contribution can they make to their transition…?

The 2005 amended provisions:

· Strengthen the rights of children to be educated in ordinary schools where parents want this and the interests of other children can be protected. The duty to make reasonable adjustments to facilities is not reactive but proactive. A school may not wait until a pupil arrives at the school before making reasonable adjustments – the school may already be in breach of the law. 

· The school must also be proactive is seeking out information from parents.
· Require ELBs to provide a means of resolving disputes with schools and Boards.
· Require schools to inform parents where they are making special education provision for their child.

· Allow BOGs to formally request a statutory assessment of a pupil’s SEN

· Allow parents to appeal to the Tribunal where another body has requested a statutory assessment.
· SENDO places new duties on schools in N Ireland including a duty not to treat pupils with a disability less favourably for a reason which relates to their disability, a duty to make reasonable adjustments so that pupils who have a disability are not put at a disadvantage, and a duty to plan and make progress in increasing accessibility to school premises and the curriculum
· SENDO provisions prohibit schools from discriminating against disabled children in their admissions procedures and in the education they provide.

· The Equality Commission (EC) has set up an independent conciliation service to promote the settlement of disputes. The EC does not have the power to impose a settlement. (There is also the Dispute Avoidance and Resolution Service (DARS) to resolve disputes between parents and schools and/or parents and boards about SEN provision.
Other matters addressed in the 2005 amendments

Under SENDO the starting point with regards to where a child is educated is always that a child with a statement will receive mainstream education unless it is not compatible with the wishes of the parents or the provision of an efficient education for other children. Parents can express a preference for a particular school unless the school is unsuitable in terms of the child’s age, ability, aptitude or special needs or there are difficulties with the efficient education of others as outlined above. Boards of Governors have the right to see the statement of a proposed pupil in order to consider its implications. 

Where a child has a statement and parents do not wish the child to be educated in a mainstream school, the ELB may educate the child in a special school. In this case, the wishes of the parents will normally be granted. Again, the parents have a right to state a preference for a particular special school assuming it is suitable. 

Children without statements will also normally be taught in a mainstream school. Admissions authorities must not disadvantage the child in any way. In exceptional circumstances a child without a statement can be educated in a special school. 

Parents have the right to receive information from the Advice and Information Service including those who will find access to this service difficult – ethnic minorities, those for whom English is not their first language and parents who themselves have SEN or disabilities. 
Boards are required to help Schools and their Staff develop their awareness of SEN, develop parent friendly policies and practices and work closely with schools to deliver an effective service for parents. 

Boards have a statutory duty to make arrangements for avoiding and resolving disagreements between parents and Boards or parents and a school, about making assessments, issuing statements and ending statements. Good communications with parents is the key to good relationships. This partnership approach requires that schools and Boards actively seek the views of parents. 
The Dispute Avoidance and Resolution Service (DARS) is available to help resolve SEN disputes (The Equality Commission deals only with disability discrimination (in education terms). The Board’s DARS Officer acts independently of their SEN Branch. The aim of DARS is to resolve differences quickly and in an informal manner to avoid an issue going to Tribunal. 

Should a matter be sent to a Tribunal and that Tribunal (SENDIST) makes an order, the Board concerned must comply with the order. One such matter which might be referred to the Tribunal is where the parents are unhappy that the Board has not amended a statement despite parental input. Where an appeal is lodged and the Board does not contest it, the appeal is treated as having being determined in favour of the appellant. (This does not apply in two specific instances where a hearing must be held – appeals against the content of a statement and appeals against a decision to discontinue a statement). 

Schools have a statutory right to ask the Board to conduct a statutory assessment of a child’s education needs. (Parents also have this right.) When it receives such a request the Board must contact parents informing them:

· That the request has been made

· Of the procedure to be followed

· The name of the Board Officer who can provide further information

· The availability of the DARS.

The Board must inform parents and Schools of their decision whether or not to assess.

Boards will not have to name a school in a statement where the parents have chosen to make suitable alternative arrangements for the child’s education – normally where parents have decided to pay for a place at an independent school – the type of school will continue to be specified.

CCEA will ensure that the Revised Curriculum includes a preface stating that all pupils should have access to their stipulated entitlement. Teachers will be able to modify the curriculum to fill gaps in learning resulting from interrupted schooling and identify aspects of learning that will present difficulties for the child and adapt their approach appropriately. 

To protect the interests of the child with SEN:

· Parents must ensure their children receive suitable full-time education.

· Boards must, in general, ensure that children are educated in accordance with parents wishes.
· Boards must ensure suitable schools exist in an area

· Boards of Governors must endeavour to ensure that all the needs of children with SEN are met. 
· Where necessary, statements of SEN should be maintained by Boards and schools should be named in statements. 

In admitting a pupil with a statement, schools should not make prejudgements. If they have doubts about a child’s behaviour, they should take disciplinary action after admitting the pupil – including suspension and expulsion. Approaches to certain types of behaviour are included in the DE publication “Promoting Positive Behaviour”. 

ETI, when monitoring a School, will look at:

· Use of psychologists, CASS officers… in designing a pupil’s programme. 

· The appropriateness and quality of the teaching and learning experience.

· The degree of meeting the needs of the child.
· The level of expertise of the teacher and classroom assistant

· The school’s provision for special education needs in general

The 2005 Supplement provides appendices showing the application of the above in a number of illustrative case studies. Reference should be made to this material which is available in schools and on the Department of Education website. 

Recording Children with Special Educational Needs

SEN categories are needed in order to provide for consistency of SEN management information about pupils in NI with different types of SEN. 

The SEN register will be held within the C2K Managing SEN Student Data module. Those with access to this module are the two vice principals and the SENCO. 

This module facilitates the provision of information for the annual Department of Education census. There is a minimum level of data which must be included for census purposes but the module allows a much wider range of data to be included. It is school policy to utilise this module to as full an extent as possible. The data which can be stored includes: 
1. an overview

2. linked adults / agencies – contacts, medical, pastoral, academic, agencies
3. basic SEN details

4. reviews – allows entry of information about review types, dates, times, venues. Documents can be attached to the student record within SIMS.net
5. events – includes appointments with social workers, psychologists etc
6. statements – dates requested, parents consulted, outcomes of assessment
7. provisions – includes financial help, resources and professional services 
8. IEPs – can be attached using the linked document function. 
9. linked SEN documents – see 4 above
The module allows reports to be generated and it is relatively easy to change a pupil’s SEN stage or remove them from the register. 
Areas of Special Educational Need

1. Cognitive and Learning

2. Social, Emotional and Behavioural
3. Communication and Interaction

4. Sensory

5. Physical

6. Medical Conditions / Syndromes

7. Other

Each of these main areas has been broken down into specific SEN categories. Many pupils have more than one type of SEN so schools are asked to record information on their greatest need and, where appropriate, their secondary needs. Choice of category will be aided by other assessments from educational psychologists, specialist teachers, etc. At stages 1 and 2, if it is unclear which specific category to use, one of the main headings above can be used. 

Only pupils who have been placed on the SEN register should be recorded – ie when he/she is placed on Stage 1. Other pupils who receive therapeutic care but are not on the register should not be recorded. English not being a first language is not an SEN, and a medical diagnosis or disability is not necessarily an SEN except where special educational provision is needed. 
SEN Categories (with some descriptions)
1. Cognitive and Learning
· A) Dyslexia (DYL)
· B) Dyscalculia (DYC) – difficulties in acquiring mathematical skills
· C) Dyspraxia / DCD (DCD) – marked impairment in the development of motor co-ordination
· D) Mild Learning Difficulties (MILD)
· E) Moderate Learning Difficulties (MLD) – cognitive ability or attainment below the second percentile
· F) Severe Learning Difficulties (SLD) – very significant intellectual or cognitive impairment – below the 0.01 percentile.
· G) Profound and Multiple Learning Difficulties (PMLD) – severe learning difficulties combined with other physical / medical conditions
· H) Unspecified (U)
2. Social, Emotional and Behavioural
· A) SEBD – may fail to meet school expectations and may disrupt the education of others – resulting from neglect, abuse, trauma or learning or physical difficulties.
· B) ADD/ADHD (ADD) – a developmental disorder manifesting itself through inattention, hyperactivity and impulsiveness. 
3. Communication and Interaction
· A) Speech and Language Difficulties (SL) 
· B) Autistic Spectrum Disorders(AUT) – have difficulty understanding / using non-verbal communication, social behaviour, thinking and behaving flexibly
· C) Aspergers (ASP) – on the Autistic spectrum and the child may demonstrate high intellectual abilities. 
4. Sensory
· A) Severe / profound hearing loss (SPHL) – hearing loss  of 71 to 95+ decibels
· B) Mild / Moderate Hearing Loss (MMHL) – hearing loss 20 to 70 dec
· C) Blind (BD)

· D) Partially Sighted (PS)

· E) Multi-sensory impairment (MSI) – pupils should only be recorded as MSI if sensory impairment is their greatest need. 
5. Physical
· A) Cerebral Palsy (CP)
· B) Spins Bifida and/or Hydrocephalus (SBH)
· C) Muscular Dystrophy (MD)
· D) Significant Accidental Injury (SAI)
· E) Other (OPN)
6. Medical Conditions / Syndromes
· A) Epilepsy (EPIL)
· B) Asthma (ASTH)
· C) Diabetes (DIAB)
· D) Anaphylaxis (ANXS)
· E) Down Syndrome (DOWN)
· F) Other Medical conditions / syndromes (OMCS)
· G) Interaction of complex medical needs (ICMN)
· H) Mental Health Issues (MHI)
7. Other
· Other (OTH)
The document on special educational needs main areas and categories contains many useful websites re the above conditions. 
SEELB Services

The Special Education Service is responsible for identifying and assessing children who may have SEN and for securing appropriate provision for them. Educational Psychology services are provided at Stages 3 – 5. Other services provided include the work of the Behaviour Support Team and bereavement and trauma counselling. The Education Welfare Service aims to ensure that children have maximum access to educational opportunities through regular attendance at school. A range of publications to help children can also be found on the SELLB website 
Provision at Glenlola Collegiate
The School aims to provide maximum possible access to the curriculum for all its pupils, and will try to ensure that special educational provision is made as required. 

The pupils’ needs are paramount and the School recognises it has a duty to provide the best support possible and where necessary make reasonable adjustments so that pupils with special educational needs are not put at a substantial disadvantage compared to other pupils. Appropriate consideration will be given to the wishes of pupils with special educational needs and to those of their parents.
The School has a SENCO who has a key role in reporting to the Vice Principal with overall responsibility for SEN provision and to Senior Management in general and in reviewing and evaluating special educational needs provision on an annual basis. 

The SENCO and their assistant(s) have responsibility for operating the SEN policy. This includes:

· advising Staff

· drawing up Education Plans for individual pupils

· co-ordinating SEN provision in liaison with the Head of pastoral Care and other identified Staff including classroom assistants. 
· maintaining the status of pupils identified with SEN

· liaising with parents and external agencies

· contributing to the Staff development of colleagues.
The SENCO will regularly monitor, assess and review arrangements for each pupil with special educational needs, and where necessary will recommend the use of external agencies to support the pupil. 

School policy is that disability discrimination will not be tolerated and that the effectiveness of this will be regularly monitored by consulting pupils with disabilities. Disabled pupils and prospective pupils will be given privacy and information about them will be treated with strict confidentiality. Any information will only be shared with the express permission of parents. 
Information regarding specific pieces of legislation which the School must adhere to is available for consultation from the relevant Vice Principal of the School. 

Procedures for assessing pupils with special Educational Needs

· Reports from identified staff

· Consultation with parents

· Drawing up educational plans

· Monitoring educational plans

· Reviewing educational needs

· Consideration of future provision

Procedures for supporting pupils who are Statemented (stage 5)

· Implementing the recommendations of the statement

· Liaising with identified staff

· On-going consultation with parents

· Liaising with external agencies

· Preparing for annual review

Procedures for supporting pupils with home tuition needs

· Liaising with parents

· Liaising with external agencies

· Liaising with identified staff

· Liaising with examination boards

Summary of the Role and Responsibilities of SENCO

1. An assessment role – assessing pupils’ needs in conjunction with teachers, form teacher and HODs.

2. A liaison role – with external agencies including ELB services, medical and social services, voluntary bodies, Heads of Section and other schools

3. A supportive role – consulting with colleagues on strategies and techniques

4. A resource role – providing info re resources / building a resource bank. 

5. A teaching role – teaching individuals and groups and co-operating re pastoral approaches. 

6. A management role – informing and advising on a regular basis the BOG, SMT, HODs, subject teachers and parents and gathering evidence of special needs and effective provision.

Role of HODs in relation to SEN
1. To ensure that there is reference to learning difference in departmental policies and that a range of appropriate strategies are employed when appropriate.

2. To ensure that all members of the department are familiar with the procedures for coping with special needs pupils. 

3. To liaise with SENCO, subject and Form Teachers especially when an Education Plan has been prepared. 

4. To build a supply of resources

5. To make sure written evidence is available for ETI re appropriate strategies
6. To avail of assistance and support from the Board and SENCO to develop their awareness of SEN. 

Summary of the role of classroom assistants

Under the direction of the class teacher, assist with the educational support and care of the pupil(s) with Special Educational Needs who is/are in the teacher’s care in or outside the classroom. 

1. Facilitate access to the curriculum

2. Develop an understanding of the needs of the child

3. Assist with carrying out the education plan and its evaluation

4. Facilitate inclusion of the pupil in mainstream education

5. Support behaviour management

6. Assist pupil moving round the School

7. Assist with the management of the learning environment  including assisting with instruction, materials, resources, independence, physical needs

8. Be aware of confidentiality issues and act accordingly

9. Assist with off-site activities following a risk assessment
10. Provide continuity of adult care

11. Report any signs/symptoms which may suggest immediate attention is needed. 

12. Assist with classroom administration

13. Contribute to the maintenance of pupil records

14. Attend relevant in-service training

15. Other duties as may be assigned by the principal
What Inspectors will be looking for in relation to SEN

They will wish to see that the learning needs of all pupils are being addressed in a safe, secure and caring environment using an integrative approach to achieve a broad and balanced curriculum. Inspectors talk to SENCO, teachers, children, classroom assistants, Principal and HODs.

Inspectors will look at teachers’ awareness of children’s particular needs, the level of pupil involvement, differentiation of tasks, classroom management, individual attention and clarity of instruction. 

Advice for dealing with pupils with specific difficulties
Classroom techniques for the hearing impaired

Listening

· Hearing aids amplify everything so be aware of unwanted noise

· The radio system can reduce the effects of noise and distance but only have it switched on when speaking to the hearing impaired pupil

Watching
· The pupil may need to see your face when talking so try not to move too much, do not stand in a way to be in silhouette or with your back to the pupil

Talking
· Hearing impaired pupils are adept at pretending to hear / listen so make sure you have their attention before you start talking
· Talk normally – not slowly or with exaggerated lip movements

· Check understanding and give the pupil extra thinking / processing time

· Do not seat the pupil too close to you - where they will have to tilt their head to see you properly.

Visual back up
· Write down key words and new vocabulary on the board / OHP / IWB.

· Always write down tasks and home works

· Use diagrams to illustrate points and provide good handouts

· Vary activities to shorten periods of lip reading

Class discussions
· To reduce the problem of contributions coming from different parts of the room, the teacher should “relay” pupil contributions via the radio microphone and allow only one pupil to speak at a time.

Video clips
· it can be difficult to follow commentaries so set the scene, explain new vocabulary and stop the video at regular interviews to discuss issues raised.
English as an additional language
This is not in itself a special educational need as defined by the code of practice so pupils are not placed on the official SEN register. They may well, however, require support perhaps through the combined ELB Inclusion and Diversity Service.
The new student may be quiet and reserved, have problems with subject specific vocabulary, have problems with tenses in English (particularly true of Chinese pupils), fail to understand questions and have minimal support with English at home.
Possible strategies to assist such pupils include providing peer support for new vocabulary, the provision of a Year 13 / 14 mentor, the regular use of dictionaries and the use of handouts rather than dictation of notes. 
The implementation of an action plan should be considered, making use of external agencies such as the Inclusion and Diversity Service and the tutors provided by this service. 

Dyslexia
Dyslexia has neurological, cognitive and behavioural aspects. It is typically characterised by inefficient information processing including difficulties in phonological processing, working memory, rapid naming and automaticity of basic skills. Difficulties with organisation, sequencing and motor skills might also be present. General advice for working with dyslexic pupils includes:

· being aware of different pupils’ learning skills

· being aware of special provision for external exams 

· building up a bank of resources for use with pupils
· employing visual and oral stimuli and differentiating tasks and activities

· preparing charts, overhead and power point slides and IWB presentations

· keeping records of error patterns in reading, spelling and writing

To deal specifically with memory difficulties, teachers can:
· train pupils in the use of mind maps etc.
· assess pupils’ work frequently both formally and informally

· ensure clarity of classroom and homework tasks

· rehearse familiar knowledge and practise familiar skills

To deal specifically with sequencing difficulties, teachers can:
· use large fonts and coloured paper and pens

· not write on the board too much

· explain visual images fully

· encourage pupils to use methods for keeping their place as they read

To deal specifically with reading difficulties, teachers can:
· encourage reading for meaning strategies and meta cognitive strategies to support comprehension

· highlight significant text and focus on formal terminology in specific subjects

· construct logs of essential terminology assisted with picture cues

· provide sufficient time for silent reading in class time

To deal specifically with mathematical difficulties, teachers can:
· analyse pupils’ error patterns in written calculations

· develop formal and informal mathematical language through practical activities using structured apparatus

· use practical situations and cross-curricular activities to develop spatial awareness

· employ mathematical games and ICT to assist with consolidation

To develop speed in processing information, teachers can:
· move on to other pupils if the pupil with dyslexia does not know the answer

· provide the pupil with cues to help them formulate answers.

Strategies to use in mainstream teaching

As well as individual instruction, pupils with dyslexia can be helped within the context of the mainstream. The objective should always be to provide support while at the same time encouraging independence and self advocacy. The following issues should be considered by the teacher:

· fairness – fairness does not mean treating all pupils the same but providing each with what they need

· discipline – make sure the offence is not caused by the dyslexia and avoid punishment based on written work
· oral reading – forcing a pupil to read out loud may cause a discipline problem

· reviews and revision – some pupils need more repetition and reinforcement 

· avoid unnecessary rote memorisation – if memorisation is necessary make sure that information has been understood

· instructions – make sure these are direct and explicit

· information on board etc – minimise quantity and leave on board as long as possible. 
· number of channels – using writing and oral communication increases the chances of comprehension
· extended tasks and coursework – give extra assistance in planning and time management and extra time as necessary. 
· teaching materials – make worksheets simple, use headings and sub-headings and highlight critical features. Use Arial or Comic Sans MS in size 12 – 16 with double spacing using colours on light coloured paper. 
· handwriting – print rather than using joined up or cursive type

· time – give sufficient time for activities and oral responses and also in tests to give pupils time for information processing and retrieval. Also to provide extra time where necessary as a result of a pattern having been established in school internal exams. 
· correction – encourage and guide self-correction to increase learning and self-awareness. Mark positively and use two colours, one for content and the other for spelling and presentation.

· instructions – read instructions and content aloud for all tests and examinations. 

· homework details – check that assignments have been copied down correctly and have been given out before the end of the lesson.
· wall displays – provide wall displays of key terminology and vocabulary

· gather information – ask parents how their children learn best and arrange for formal parental contact. 

Attention Deficit Hyperactivity Disorder (ADHD)

Pupils with ADHD may show varying degrees of the following:

Overactive behaviour – fidgets, distracts others, taps pens, talks constantly

Impulsive behaviour – acts before thinking, shouts out answers, interrupts others, saying irrelevant things

Difficulty in paying attention – difficulty concentrating and therefore slow to develop new skills, easily bored, careless, daydreaming, short attention span

Management Strategies
1. Environmental changes

· Positioning of pupil – near teachers desk but not appearing punitive

· Classroom layout – arrange desks to promote discussion but also conducive to independent work

· Positioning of teacher – stand near the student when explaining work 
2. Classroom organisation

· Routines – make a few clearly stated rules and stick to them

· Teaching style – lots of eye contact

· Instructions – check that ADHD pupil knows exactly what to do 

· Marking – provide self-correcting materials where possible

3. Structuring tasks for the ADHD student

· Giving out tasks – give out a complex task a bit at a time

· Worksheet design – avoid hand-written handouts and highlight key words / instructions

4. Helping the ADHD student organise and plan

· Materials – colour code exercise books, textbooks etc. to help the pupil find the correct materials

· Homework diary – check diary for accuracy

5. General behaviour management principles

· Reinforcement / Punishment guidelines – reinforcement needs to be frequent and immediate. Criticise the behaviour not the student. Tackle inappropriate behaviour that will be easiest to change first

6. Attention training

· Cue the ADHD pupil to stay on track, stay close by when giving instructions and encourage the pupil to use some device to check place 
7. Improving Self-esteem

· Show the ADHD pupil you understand their needs, avoid public reprimands, use the ADHD pupil to help others where possible and send positive notes home.

8. Encouraging friendships

· Arrange joint activities with likely friends

· Monitor social interactions at lunch time for example

· Suggest after school activities

· Organise social skills activities to teach communication / co-operation.

Asperger Syndrome

Asperger Syndrome is a form of autism, a condition that affects the way a person communicates and relates to others. People with Asperger syndrome have fewer language problems that those with autism and tend not to have learning disabilities - can be of average or above average intelligence. 
Difficulty with social relationships – people with Asperger syndrome want to be sociable and enjoy human contact but as they have difficulty understanding non-verbal signals, the maintenance of social relationships is more difficult for them.

Difficulty with communication – people with Asperger syndrome can often communicate fluently but may not take much notice of the reaction of others listening to them. They may sound over-precise or over-literal and have problems with jokes and metaphors – “she bit my head off”. 

Limitations in imagination – people with Asperger syndrome can find it hard to think in abstract ways so may find difficulty with literature or religious studies.

Special Interests – people with Asperger syndrome often develop an almost obsessive interest in a hobby or collecting – including arranging items and memorising facts.
Love of routines – people with Asperger syndrome often find change upsetting and may try to impose their will on others
Is there a cure?
No, but people with Asperger syndrome can be taught to develop the basic skills needed for everyday life including effective communication. Early diagnosis is helpful as it leads to an early assessment of needs. While mainstream schooling is definitely an option, the child may be vulnerable to bullying and may become depressed. In the workplace, people with Asperger syndrome can offer a great deal – punctuality, reliability and dedication – but need understanding employers/colleagues. 

Education Plan Template
Pupil’s name _______________________ Class____________ Date ___________
Nature of pupil’s difficulties:

Positive aspects of the pupil’s learning and behaviour:

Other relevant information – medical/pastoral:

Medical/Pastoral arrangements:

Targets:

Teaching arrangements:

Date of review:

Signatures:

Parent:   _________________________
Pupil:  ________________________

SENCO: _________________________
Form Teacher: _________________
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